NYS Bilingual Common Core Initiative
Teacher’s Guide to Implement the
Bilingual Common Core Progressions

EngageNY.org

Introduction to the New York State Bilingual Common Core Initiative
The Bilingual Common Core Initiative is a guide for how Bilingual, English as a Second
Language and teachers of Language Other Than English, can provide instruction that
makes the Common Core standards accessible to students at various language
proficiency and literacy levels. To this end, the initiative has created two sets of
resources, the New Language Arts Progressions (formerly known as English as a
Second Language Learning Standards) and the Home Language Arts Progressions
(formerly known as Native Language Arts Standards).
Understanding the Bilingual Common Core Initiative’s Progressions

New Language Arts
Progressions
Target
Student
Population
CCLS
Analysis

Levels of
Proficiency
and Literacy

Home Language Arts
Progressions

Students learning a new language Students developing a home
(e.g. students in English as a
language (e.g. students in Native
Second Language or Language
Language Arts or language classes
Other than English classes)
for speakers of that language)
Each resource identifies what is called the Main Academic Demand of
every Common Core anchor standard as well as the Grade Level
Academic Demand of the Common Core grade level standard.
Figure 1
Five Levels of Language
Progressions: Entering,
Emerging, Transitioning,
Expanding, Commanding to
target instruction to students
based on their level of proficiency
in the new language.
Replaces current levels in ESL of
Beginner, Intermediate, Advanced
and Proficient. Note: NYSESLAT
will be revised to align with these
five levels.

Five Levels of Literacy
Progressions: Entering, Emerging,
Transitioning, Expanding,
Commanding to target instruction to
students based on their level of
literacy in the home language.

New levels being introduced for
home language.

Figure 2
Performance
Indicators

Figure 2
Performance indicators for each modality that demonstrate how
students at each of the five levels can meet the Common Core standard
for their grade level, using grade level text, with appropriate supports.
Performance indicators have embedded teacher scaffolds to
demonstrate how students can meet the indicators using grade level
content and text. Performance indicators address each of the four
modalities of language (L: Listening, R: Reading, S: Speaking, W:
Write).
Figure 3
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Linguistic
Demand

Examples to
Address the
Linguistic
Demands

Each resource identifies what is called the Linguistic Demands of each
Common Core standard. The Linguistic Demands identify the words,
phrases and forms of language that students will need to understand
and use in order to meet the Common Core standard.
Figure 4
Based on the Linguistic Demands and Grade Level Academic Demand
each resource provides examples of such linguistic demands used in a
content-specific context, and suggested activities for teachers to target
the language development needed. The examples will vary greatly
based on language of instruction and the goals of the program or class
(e.g. ESL classes may have more content heavy goals than LOTE
classes). Thus the scaffolds are suggested resources for teachers to
apply in their classrooms where appropriate. In Home Language Arts
Progressions, the examples will include representation of the top 5
languages of New York State (Spanish, Chinese, Arabic, Bengali and
Haitian Creole).
Figure 5

Example of the New Language Arts Progressions for a Speaking and Listening
(SL) Common Core Standard
CCLS Analysis Figure 1
Page 1
5 Levels of
Progressions
Figure 2

Performance
Indicators
Figure 3

Linguistic Demand
Figure 4
Page 3

Page 2

Examples to
Address the
Linguistic Demand
Figure 5
Key for Abbreviations of CCLS ELA/Literacy Standards
Reading Anchor (R) Reading for
Reading Science &
Literature (RL)
Technical Subjects
(RST)
Reading for
Reading
Reading for
Information (RI)
Foundations (RF)
History/Social
Studies (RH)
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Speaking and
Listening (SL)

Writing (W)

Language (L)

Writing in History/Social Studies,
Science & Technical Subjects
(WHST)
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Figure 1: Example of Main Academic Demand and Grade Level Academic Demand
in New Language Arts Progressions and Home Language Arts Progressions

Figure 2: Example of Five Levels of Language Proficiency in New Language Arts
Progressions and Five Levels of Literacy in Home Language Arts Progressions

Figure 3: Example of Performance Indicators in New Language Arts Progressions
and Home Language Arts Progressions
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Figure 4: Example of Linguistic Demands in New Language Arts Progressions and
Home Language Arts Progressions
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Figure 5: Examples to Address the Linguistic Demands in New Language Arts
Progressions and Home Language Arts Progressions

Applying the Bilingual Common Core Initiative Progressions in
Different Classrooms and Programs
The following explains how the Bilingual Common Core Progressions can be used by
teachers to: target instruction for specific student populations; design instruction in
different classroom settings; and to differentiate instruction for students based on
language programs and settings.
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Target Instruction for Students Developing a New Language: New Language Arts
Progressions
Teachers working in ESL or bilingual programs as well as teachers of foreign language
classes can use these performance indicators and progressions for students who are
learning a new language, for example:




Students who are learning English as a new language (i.e. Spanish, Chinese or
Haitian Creole home language speakers learning English as a new language)
Students who are learning a Language Other than English as a new language
(i.e. English speakers learning Spanish or Japanese)
Students for whom both languages in a dual program are new (i.e. students who
speak another home language not represented in the dual or transitional bilingual
language program)

Target Instruction for Students Developing a Home Language: Home Language
Arts Progressions
Teachers working in dual/bilingual or transitional bilingual programs, as well as foreign
language teachers of students who already speak the language, can use the home
language performance indicators and progressions for:


Students who are in dual/bilingual programs (i.e., a Spanish speaker attending a
dual bilingual Spanish-English; a Mandarin speaker attending a dual bilingual
Chinese-English program)



Students who are in transitional bilingual programs (i.e., a Spanish speaker
participating in a Spanish Language Arts class; an Arabic speaker participating in
a Arabic Language Arts class)

The Home Language Arts Progressions can offer teachers useful strategies to design
intervention activities and develop literacy skills for students who are:
o
o
o
o

o

new to the US school system in initial grades, and thus lacking literacy in
any language;
newcomer students (beyond 2nd grade) with appropriate literacy in their
home language;
newcomer students (beyond 2nd grade) without age-appropriate literacy
in their home language (often known as SIFE);
students who entered US schools as emergent bilinguals, but who have
been in the US school system for longer than three years, have
developed listening and speaking abilities in English, but for a variety of
reasons lack age-appropriate literacy abilities (often known as LTELs);
and
students who are new to the US school system and have Disabilities
(students in Special Education).
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Using the Progressions to Design Instruction
The New and Home Language Arts Progressions are designed to help all teachers plan
instruction and develop appropriate expectations for students at different levels of
language and literacy levels. The development of academic language rests on content
area texts. Teachers can target grade appropriate text and develop strategies to provide
multiple points of entry for their students. The following are some examples of how
teachers can use the progressions to plan and assess language.


Differentiate linguistic scaffolds that students will require: Entering students
for example, will be able to develop their listening, reading, speaking and writing
skills by focusing on key words in text, while Emerging students will focus on key
phrases and short sentences in the new language. Transitioning students will
need less explicit teaching of language and can replicate models, while
Expanding students can be supported with tools such as glossaries while
Commanding students can be expected to work more independently. All students
will be working within the same content area, but the teacher will be able to
create different supports for the students to access the content and the academic
language that is integral to the content area.



Determine the specific scaffolds that target the content area demands:
Recognizing the precise way in which content should be broken down for
students learning a new language or developing their home language is key for
selecting scaffolds. Using a cause and effect graphic organizers is essential for
understanding historical events. Sequencing becomes essential for
understanding how a specific cycle works in science. Rubrics can be useful for
assessing the reliability of a source and summarizing is essential for
distinguishing the main idea from unimportant details in a text. The Progressions
can support teachers in understanding how to create content area scaffolds such
as graphic organizers, sentence starters and rubrics that target the content area
standard and match the students’ language ability in the new or home language.



Develop formative assessments according to levels: Knowing what students
should be able to do at each level create benchmarks against which to measure
progress. If, for example, a student should be able to integrate information from
the text into a graphic organizer with the support of only a word bank, a formative
assessment can include that scaffold and the teacher can recognize if the
student needs more support, or if the student is ready to move to the next level.
Similarly, teachers can develop rubrics to assess the ability of students to
participate in partnership, small group or whole class discussions and measure
progress over time.



Develop specific language objectives: The linguistic demands within the
Progressions will facilitate for planning for integrating language as a teaching
goal. Teachers will be able to plan for the specific language that a unit demands.
For instance, knowing the words that are necessary for introducing cause and
effect (i.e. because of, due to, when) will reinforce and clarify the content area
concepts and thus help guide teachers to language development for the content.
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It is important to note that the Progressions can and should be used by teachers working
in content area classrooms with students learning English. In such classrooms, teachers
can use the new language progressions to develop literacy and language in academic
settings within their content area. For example:


Students who are learning English in English Language Arts, Social
Studies/History or Science classrooms: content area teachers can use the
performance indicators to determine what scaffolds can be the most appropriate
for a particular student based on their level of language progression. Teachers
can also use the linguistic demands to understand the words, phrases and forms
of language that students learning English will need to know in order to meet the
academic demand. Knowing how to scaffold the language and the content for
the Common Core standard being targeted will help ensure that all teachers are
able to design instruction based on the needs of English Language Learners.

Differentiating Instruction Based on Language Programs and Settings
The Home and New Language Arts Progressions are designed to facilitate the planning
and implementation of content and language learning in different educational settings.
Examples of how the Home and New Language Arts Progressions can be used jointly or
separately for planning and implementing instruction in whole class settings follow:


Teachers working in transitional bilingual programs can address their students’
needs by using the Home Language Arts Progressions in the beginning stages of
the program as they transition to the New Language. Even though the final goal
of these programs is often not to develop biliteracy, using the Home Language as
a springboard for developing oracy and literacy in the New Language will
facilitate language and content development for these students.



Teachers working in bilingual programs that aim to develop biliteracy can use the
New and Home Language simultaneously. The objectives of these programs are
to develop oracy and biliteracy, but a student’s development of both languages
will rarely follow a parallel path. Teachers working in these bilingual programs
can use the progressions to scaffold content and academic language instruction
at different levels. A teacher working in the Home Language can be driving their
students literacy level at the Expanding and/or Commanding level whereas the
same student might be at a Transitioning level in the New Language.



Teachers working in foreign language classes using content area instruction in
full immersion models, can find the supports, scaffolds and linguistic demands
useful to integrate content and academic language development. While the goal
in these programs may not be biliteracy, the stages of language development
can guide instruction based on both the point of entry for students and the
language development goals of the foreign language program.

The main characteristic of the Home Language Arts and New Language Arts
Progressions are their functionality and flexibility. Their purpose is to help teachers plan,
organize, and implement successfully, the ambitious demands described in the NYS
Common Core Learning Standards, while taking into account the range of language and
literacy skills that characterize these students.
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Bilingual Common Core Initiative’s Next Steps
The New Language Arts and Home Language Arts Progressions are under development
this school year in order to implement them in the 2013-14 school year, pending Board
of Regents adoption. If approved, curriculum resources will be developed during the
2013-14 school year to support implementation of both the New Language Arts and
Home Language Arts Progressions.

EngageNY.org

9

